ical Thinking
Identify: Name three acticns that the Stono rebels undertook as part of their rebel-
lion. What actions of the slaves led Cato to bacome angry with the people he led?

How might their actions have weakened their ability to be successful against the
colonists?

Analyze: Based on these three actions, determine the likely causes and goals of
the rebellion.

Evaluate: In what ways did the Stono rebels take actions that negated their status
as slaves and promoted their self-conception as free people? What might be the
limitations of an oral or recorded histery?

DOCUMENT 2.16 | South Carolina Slave Code
1740

The colonial legislature of South Carolina instituted these laws in the aftermath of the
Stono Rebellion. Note that the term mulatto referred to & person of European and African
descent and that mustizo was used to describe a person of Indian and African descent.

And be it enacted, . . . That all negroes and Indians, (free Indians in amity with
this government, and negroes, mulattoes and mustizoes, who are now free, ex-
cepted), mulattoes or mustizoes who now are, or shall hereafter be, in this Prov-
ince, and all their issue and offspring, born or to be born, shall be, and they are
hereby declared to be, and remain forever hereafter, absolute slaves, and shall
follow the condition of the mother, and shall be deemed, held, taken, reputed and
adjudged in law, to be chattels personal, in the hands of their owners and posses-
sors, and their executors, administrators and assigns, to all intents, constructions
and purposes whatsoever. . . .

... Be it further enacted by the authority aforesaid, That no person whatsoever
shall permit or suffer any slave under his or their care or management, and who
lives or is employed in Charlestown, or any other town in this Province, to go out
of the limits of the said town, or any such slave who lives in the country, to go out
of the plantation to which such slave belongs, or in which plantation such slave
is usually employed, without a letter . .. which . . . shall be signed by the master or
other person having the care or charge of such slave, or by some other [person]
by his or their order, directions and consent; and every slave who shall be found
out of Charlestown, or any other town, (if such slave lives or is usually employed
there,) or out of the plantation to which such slave belongs, or in which [such]
slave is usually emploved, if such slave lives in this country, without such letter ..., or
without a white person in his company, shall be punished with whipping on the
bare back, not exceeding twenty lashes. . ..
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-~ And be it further enacted by the authority aforesaid, That if any slave who
shall be out of the house or plantation where such slave shall live, or shall be usu-
ally employed, or without some white person in company with such slave, shall
refuse to submit to or undergo the examination of any white person, it shall be
lawful for any such white person to pursue, apprehend, and moderately correct
such slave; and if any such slave shall assault and strike such white person, such
slave may be lawfully killed.

The Statutes at Large of South Carolina, vol. 7, Containing the Acts Relating to Charleston,
Courts, Slaves, and Rivers, ed. Thomas Cooper and David James McCord {Columbia, SC:
A. 8. Johnson, 1840), 397-399.

PRACTICING Historical Thinking

ldentify: What parts of this statute strengthen sccial controls over enslaved
Africans?

Analyze: How does this document seek to regulate the ambiguities of racial
differences in the colony?

Evaluate: Compare this document to the Virginia slave laws excerpted in Docu-
ment 2.13. What do the similarities and differences between them tell us ahout
slave-based economies of Virginia and South Carolina?

E' APPIINGS AP Mistere) Ty Skl

REVIEW ' Historical Causation

Using your knowledge of the time period and relevant documents from this chapter and Chap-
ter 1, in what ways cid European colenialism give rise to the racial caste system in the colonies?

NEW SKILL | Contextualization

When historians practice contextualization, they consider the ways in which particutar his-
torical events connect to broader regional or global processes or changes. For example,
if your friend is anxicus about applying for college one weekend, her anxiety fits into the
broader context of a high school career that is coming to an end and a new phase of her life
that is relatively unknown.

Contextualization helps historians analyze a particular event by giving them a broader view
of forces that frame an event. In Docurment 2.9, the author fears that Catholic priests encour-
age natives to attack the English population. This fear fits within the broader context of the
religious wars between Protestant and Catholic nations in Europe during the seventeenth cen-
tury. Likewise, a historian might connect an event like Opechankanough’s war on Jamestown in
1622 (Docs. 2.5 and 2.6) to the growing English population in the Virginia coleny and the rel-
ative success of tobacco as a cash crop (Doc. 2.2) and then contextualize Opechankanough's
attacks within these broader processes of European peopling of North America.
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